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IN BITMOJI CLASSROOMS
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IN MARCH 2020, WHEN COVID-19 HITS THE NATION...

BITMOJI CLASSROOMS BEGAN SPROUTING LIKE







SOME EXAMPLES OF BITMOJI CLASSROOMS

The SMG’O/QV) craze OIV}’)Oﬂg feachers PFOVY)P?LQOI us 7L0 invesﬁga*e hOW 7%2 various

configurmtions of book shelves in bifm?ji classrooms were used as a /oama’emic /oea’agogy.



THE RESEARCHERS...

I'm feaching pre-service
teachers and teachers who
are interested in
Ioecoming a /ifemcy

s,oecia/isvt.

Suriati Abas

['m feaching online MA TESOL students

in Seoul Some of my students are in-

service English subject feachers in K-12

schools or Pr/vafe institutes in Korea,
while others work for international

companies.

G Yeon IDOIFIQ

/ am a 1[017%er 01[
three kids who use
bitmaji i their
everyday

C/OISSFOOVYIS.

‘\/\un\j"‘v\ezo‘

I'm interested in
uno/ers*ana/ing how K-12
teachers ufilize various

online P/m‘forms fo exlpomd
*eaching and /earning
oppor*uni*ies.




AT THE BEGINNING...

The she/ves on H)e bntm o C/OISSI"OOVY)S
OIV)GI L)OW Hyey were useda as POIF?L O'FOI
IDOH’)O/@VY)IC Inea/afogy are 07[ IV)?LQFQS*

OMS

We em /0 QOI V)@?LHO ra /’) a
S*UGI 07[ onﬁ)e%ehawors aZo/ FCOI%IOHSL)I
(KOZ/HQ p 202/ BMT our {‘OC(AS IS on OBSEE /NG
BITMOJI CLASSROOMS CREATED BY
TEACHERS

The /ohtmoji classrooms that my students

created motivated me fo research on it and

Qur shared inferest in loi*moji

recruited like-minded researchers to J'oin me.

CIOISSFOOVV)S IorougH us *0727%)2"‘.



BUT THE PROBLEM IS....

‘Critical case samlp/ing.is a
method where a certain number
of impor*an* or crifical cases

are se/ec*ea’ OIHGI 7%)6}’1 examinea’u

(Etikan, Musa, & Alkassim, 2016).

We neea’ to use cthical case

Flse, we will be
alrowneal with the lwge data.

samloling.




SO WE CREATED A LIST OF CRITERIA TO FILTER THE DATA...

KEYWORDS for search on social media: diverse books, children's

books, social justice and antiracism

B/'*moji classrooms created on

She/fies Wi?% one slide for an e/emen*ary

) books ritfen Shelfies with books 2ge chidrer
;)bﬂ diverse % that have a social B I

suthors J.usﬁce theme does not include a teacher

/ as PamL of the se*u’p (ie

'H’le 'FOCMS on SI’]@IV@S)



WHAT MOTIVATED OUR DATA SAMPLING CRITERIA WERE...

OH—going discussions that

make visible issues of social
/'ry'usfices within and beyom/
the US (egs. racism,

o//scrim/nmtion, olo/aression)




OUR APPROACH TO THE STUDY

Viewing from a socio-
F lens (Comber, 2015)

and ﬂrouna’in our work in

spmtia

multimodal + eory (Kress
and van Leeuwen, 200),

we evince how three

i

bifmoji classrooms were
used as semiotic resources

(VOIV) Leeuwen, 2005)



SOCIO-SPATIAL THEORY (COMBER, 2015)

Literate Prac*ices n

A socio—slpa%ia/ a/o,oroach attends to the organiza*ion of

schools are realized

the Physica/ (/ayowt and organiza*ion of the bi?tmoji sptially, materially andlare

C/OISSI’OOVY)), SOCiOI/ (Wh&l?t S*MO/QVHLS GIO) OIHGI m[fec*ive

govemea’ by diffuse forms

spaces (how students feel). of discilp/inary Ipower."

(Mills & Comber, 2015).

OQUR FOCUS: the "/ohysica/" space -
the shelves that make up a bhtm?ji classroom.

We noticed that each
teacher has different
arrangemeﬁ of books and
artefacts on their books

she/ves.



MULTIMODAL THEORY (KRESS & VAN LEEUWEN, 2001)

Through multimodal Hweory, we were able to examine
closely the semiotic resources or objects (egs, books
portraits, picture frames) in a bitmoji classroom, the
re/a*ionshi/os among them and, their meaning-makmg

Po%e”ﬁa/'

...H] 9 ?

a

some ||
e leve/ faf/bn, and the
can

mu/f/-sé///ea/ person

07[ r e/or esen

ée opermlec/ A_V One




QUESTIONS THAT GUIDED OUR ANALYSIS DRAKING FROM
SOCIO-SPATIAL AND MULTIMODAL THEORY

| What catches your attention?

2. How is white, or negmlive, s,oace(s) used?

3. What is foregrouno/ea/, and what is included in the bac/egrouna/?

lt. How are the books/book shelves Iposh‘ionea/ in relation to the other o/?jecfs?

How does this add to the overall meaning in the bi*moji classroom?
5. How are size and scale used? What is /arge? What does it mean when certain
elements are Ipresemted /arger than others? How does this add to the overall

meaning in the bi*m?ji classroom and the shelves? ‘




BITMOJI CLASSROOM 1



BITMOJI CLASSROOM 2



BITMOJI CLASSROOM 3



HERE'S AN EXAMPLE OF HOW WE ANALYZED A BITMOJI CLASSROOM

PHASE 1: MAKING SENSE OF VISUAL DATA
USING "NOTICE-MEANINGS-IMPLICATIONS " (SERAFINI, 2011)

Employment for people of color B’/’”ﬂ"’a/ bitmaji classroom

n MIVW)@OI/DOIIS MSA SOCfOI/

Global f?;ﬁfe_ iaﬁ;e Social jus?tice for /oeolp/e of color

Instruction

The H)ree IV) EV)g/ISh
WOI// O — 0“’)0'
Flﬂgs_ SPG”ISh
:ZJY;ID C //H’lg 7[0"' a
message SeIDarmLe
of social conversmtlon
_/MS*ICQ on race
Table amp
sym[oo izes the
Home deco ‘spotlght “fopic
To/p/cs covered in the
Ch/ ldren's books Books even distributed for both 500/?3 immi FOI?LIOH

blished +1 20|18 - the English ana/S anish shelves disabili ')L/es indigenous
pupiisnhed 1rom Bookshelves cmLegor/zec/ accorc/mg fo the (Pow /53 books rf w2 b books & g f [ g commZm 1

2020 /anguage used in the book row 3: 3 books)



THE NEXT STEP IN ANALYZING A BITMOJI CLASSROOM

PHASE 2: MAKING SENSE OF TEXTUAL DATA THAT ACCOMPANIED THE BITMOJI CLASSROOM
USING "NOTICE-MEANINGS-IMPLICATIONS " (SERAFINI, 2011)

A link o The teacher
S_(]HOIDSiS — created this
01[ each [0/7LVV'OJ/
book in classroom
Eng/ish that focuses
and on books
Spanish with social
was also ].“S%ice
shared themes, for
sharing with

educators

who migm

have similar
interest.



THE OTHER IMPORTANT STEP IN ANALYZING A BITMOJI CLASS

ROOM

PHASE 3: APPLYING THEORETICAL LENS GUIDED BY THE FIVE QUESTIONS THAT WE DEVELOPED

(SEE THE QUESTIONS ON PAGE 13)

Bi/ingua/ bifmgi classroom

Qs | 3 & 5: The collection of three Fos*ers on social Jus*ice
[/arger font and frame --> express significance of the fopic]

/ \ S}sénj/i

[/arger

& 5: Instruction
N Spanish
font and frame,

CO/OF codea/ accorc/ing

7L0 7%2 /amguage]

Qs | & L Books evengf distributed for both the English and Spanish

shelves (Row |- 3 boo S, row 2: bt books & row 3:3 books. [Two bookshelves
are located in the middle of the room as the Frimary source for students

under wall Inos*ers on social _/'usvtice and a bi/ingua/ reaa/ing guide]

Qs 2 & 3: Ca//ing

for a separmle
conversation on
race.

Table /amp
symbo/izes the
"sPoHigH "*oloic.
[(//sing the
bac/eground o[y'ecfs
with intentional
choice of book on

I"0IC€J



BITMOJI CLASSROOM |

Eng/ish-sloanish books
Books that have a social jusfice theme

Book covers facing viewers and Ip/aced

u/arigH on the shelves

The title, ‘Let's talk about Race” is sing/eo/

out and In/aced on a side table, beside a
/igHea/ fable /amlo --> impor*an*

conversation on race is requireo/

Boo/eshe/ves Ip/aced a+ Hve cem‘er

The oner o[jec*s are on H}e ri‘qh*, /eﬁ and

fop of the bookshelves

[/]F)Rig/'nt - direction on how to navigmle

[2] Left - A wall han ing that conveys the
message of social jusgce for Ineolnle of color in

/\/’innealpo/is, USA

[3]Top - Wall hangin s that convey the message of
social justice in the Global South and beyona/.

--> T%ese objects introduce students/viewers fo the
overall theme of the bhtmtji classroom.

PUTTING THE BITMOJI CLASSROOMS TOGETHER
PHASE 4: COMPARE-CONTRAST S(H)ELFIES IN BIMOJI CLASSROOMS

BITMOJI CLASSROOM 2

Eng/ish /anguage books
Books that have a sacia/jusﬁce theme

Some book covers facing viewers while

ov%ers are S/ﬂVﬂLed omd /acea/ upri h7L on
7%6 she/ves F P g

BOO/@SL’Q/VQS Ip/acec/ ml 7%)6 cemter ano/ Flgh+

The other o[y’ecfs are on the left and

7L0 07[- Hwe boo/eshe/ves

[IT Left - Portraits representing Black Children
[7] Top - Portraits of African American who
had died

--> These o[jecfs are elaborations fo the fext,
You Matters”, lo/acea/ on the righ?‘ of the
bookshelves.

BITMOJI CLASSROOM 3

Eng/ish /anguage books
Books that have a socia/jus*ice theme

Book covers facing viewers and Ip/aceo/

u/origh* on the shelves

Two fitles were /g/acea/ on *op of the middle shelf .

[17 "The Da_(j You Begin" - Even ifyou feel like
Z)go on. [21 "Don't Touch My

Hair" - see/einz(/lnermission before 'fouchinj my hair.

The fext, 'BLACK LIVES MATTER" placed at the
cemter. -==> H)e exf:eriences 07[ B/GC/Q /oeop/e

BOO/@SL’@/VQS ID/GCQO/ ml 7%!6 cemter ano/ Flgh+

The other objects are on the 7Lolp of the
bookshelves. The fexts which function as
labels Iprovia/e students/ viewers with an
idea of how the books were ca*egorizea/ and
p/aced on the shelves.

outsiders, you ahve



PUTTING THE BITMOJI CLASSROOMS TOGETHER
PHASE 5: COMPARE-CONTRAST S(H)ELFIES IN BIMOJI CLASSROOMS

BITMOJI CLASSROOM | BITMOJI CLASSROOM 2 BITMOJI CLASSROOM 3

Exp/ici?t disln/ay of the
: : Portraits of real African Americans hrases 7%0’% /'”0/1'C017L€ Hle

Instructional fext in two P

languages for readers +o in black and white emlpowe‘i"men% of B/ac/e

anj ze Peo,p/e ('‘Black heroes’ 'Black

havigate Polp culture rePresen*aﬁon Lives MaHer", / can do

of black Ipeolp/e and character an *hmg/ ) comla/emen* the

s(hlelfies

[eachers’ goa/sf fo open discussions on social jusfice Issues CO /or fu / alecom 7Li0ns

/n*era/elnem/encyi each s(h)e/fie IS a reference 7L0 oner s(h)e/fies
S(h)e/f/e as an 0]7[7(”7/7[.(] SIDOICQ (Gee, 20/3) wherein *eachers 0”’)6/ B/ac/e 'Figures

learners share opinions, exluama/ /enow/edge, recontextualize
/earning and invite students fo engage in social issues.



OUR FINDINGS... “S(HIELFIES IN

BITMOJI
CLASSROOMS' IS NOT

Jucible feature in
es eCI’ea‘,'IOV\,

The repr©

(helfies encourd

fion o the other o@ed’s

How s(h)elfies are poﬁﬁoned in rela
hich is essenJrial for communicaﬁmﬂ parﬁcu’ar

in the bierzji classrooms con+ribu+ed fo meaning—ma ing, wi

messages fo s+uden+s/viewers
o B%mq,'i classroom |-A side fable with a book, Let's Talk About Race’ placed upngH on it calls for a separmLe
conversaﬁon on race. The fable ]amp beside it evokes the message that "race’ is a spoHigH +0Pic,

. Bijrmji classroom 2 - The Par+rai+s in black and white represen s African Americans who had died and the fext, "You

ma‘Her" abOVE H)e boo’eshelves +e”s us H’!a+ 'H’le bOO’QS were ahsp’aged in response "’O 'H’Ie "B’MC’Q ’_fVZS MaH‘er" WlOVeVHéVl"',

. BHmzji classroom 3-0n WLOF of the Jrhree—,aarjr boakshelves, there are Iaber; that help us fo idenjri@ how the books
were ca+egorized.

As a semiotic resource
. s(h)elfies afford:
(;_/::;hzfsprow;o?n% Cﬁi/&iren's /iferat#uor’; T/i;lf;llly
at need 1o be both digitally literat .
i . gitally literate and
ally enza/zea/ with current socio-lpo/htica/ events

to const -
ruct learning spa / .
of concern. g spaces that raise social issues

""Sloace and /i*emcy Prac*ices, and the

anization and meaning of those /iferacy

spaces, are socially constructed (Mills, Egk 93)




FUTURE DIRECTIONS...

o What motivates feachers to create bi*mc_)/'i
classrooms?

e How do feachers decide on the alesigns and confent of
their /oi*moji classrooms?

L HOW 6/0 H)e /hteracy PF@C?L[CQS 07[ %eachers WhO cremleal

/oi*moji classrooms vary across subjec* areas?
e How do teachers, students and Imrernts Iverceive
[oi*m?ji classrooms as a feaching and /earning

fool in times of COVID-19?




i
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